


How do we continue to 
develop our culture of  

excellence at Freddie’s?



Today we will explore six areas of our practice and provide 
time to reflect, discuss and refine our agreed principles

so that

we can develop our culture of excellence and prepare all of 
our students to thrive in the future.

Today’s Actions…



Focus 1:
Excellence is achieved through 

knowing your students.

So that

We know student’s starting point and plan for the next steps.



Data  and the power of aspiration?

Data – any information that we gather during 

the course of fulfilling our roles. (Not just 

numbers)



FFT NGRT CATs (Years 9,10 

& 11)

Acorn

EAL FSM PP SEND

Attendance KS2 SATs (not year 

10 & 11)

Transition data 
e.g parental engagement, 

reading skills or problem 

solving

Quiz scores

WRAT PASS data Feedback notes 

(e.g. after WCF)

Assessment scores

Digit memory test British picture 

vocabulary scale 3

Dyslexic screener Salford Reading 

Test

YARC test Phonics – Sounds 

Write diagnostics 

test.

Other… Other…

The data available to us.

But what does it mean or what does it tell us?



Year 11 male

PP

Year 10 RP3.



To generate estimates for students FFT take into account:

• prior attainment (SATS)

• birth month

• gender. 

➢ They then create a profile for each student based on those attributes and 

analyse the performance of past students who also fit that profile.

➢ By examining the academic outcomes of students with comparable profiles, they 

determine the median grade achieved by them at the end of the next key 

stage. 

➢ This median grade is then awarded as the estimate for the current student.

➢ We then use this estimate to inform their pupil and subject target setting.

Aspirational estimates (not targets)



Subject Overall – English Language



Subject Overall – English Language



NGRT stanine score - SC

NGRT stanine score - PC

Fluency:

result of multiple strands of the 

rope combining successfully.

A good 

reader

Reading data.

A rough guide to 

reading speeds
• Average adult silent reading – 

approx. 240 wpm.

• Average year 7 silent reading –

 approx. 170- 180 wpm.

• Some weaker readers silent 

reading – approx. 60 wpm.



NGRT data.

The data includes:

• Reading age – This can be 

compared to chronological age. 

A gap of 3 years, or more, 

suggests the student may have 

reading issues.

• Stanine scores – These 

measure Sentence 

Completion (SC) and Passage 

Comprehension (PC)

• 9 is the top score and 1 is the 

bottom.

• Scores of 3 or below fall into the 

'below average' category.

• Year 7 tests A and B

• Year 9 tests A and B.



The importance of accuracy



Has the available data informed your seating plans on Satchel? (Is 

it on the plan?) Do you need to make any changes?

Are you using the data that is available to promote excellence?

Do we gather the right data in our mark books?

The data helps us to inform and adapt our instruction to achieve 

the best possible outcomes for the student.

Discuss and Capture…

1. What do you need to do more of?

2.  What do you need to do less of?

3.  What do you need to do differently?



How do we use the FFT estimates/targets (Ks4) to drive aspiration in our 

subject?

How do we use reading data to guide and support student progress?

The data helps us to inform and adapt our instruction to achieve the best 

possible outcomes for the student.

Discuss and Capture…



Focus 2:
Excellence is achieved through a 

'loving boot'

So that

Students can thrive in the future.



‘The curriculum is a powerful lever for 

changing student performance and 

wellbeing, and for preparing students to 

thrive in the future.’



When our duty is to educate and prepare 
students for the next steps in their life, 
how do our relationships empower students 

to fully engage with the rigour of our 
curriculum?



Let's watch>

How do we develop our culture of excellence at Freddie’s?

https://www.youtube.com/watch?v=Kdk_7i8KIo0
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Challenge 

Cosy club

Inertia, 

apathy

Loving boot – 

high performance

Stress, 

anxiety

How far is your current classroom culture preparing students to thrive in the future?

The need for a ‘loving boot’…



“This might be a bit too 

hard, so just try the first few 

sentences and that will 

make me really proud.”

“I know you don't like 

answering questions so I will 

ask someone else."

“Sir, can I sit next to my 

friend because I’ll work 

better with her?”

“Sir, can I go to the toilet 

because I have finished that 

task?”

In response to a question 

in lesson:

Student: “I don't know.”

Teacher: “Okay, can anyone 

else help them?”

There are other 

examples...

How  might short-term placations be impacting students negatively?



+

= so that we are preparing 

students to thrive in the future.

empowered students 

via



+ =
So that we are 

Preparing students to 

thrive in the future.

1. What do you need to do more of?

2.  What do you need to do less of?

3.  What do you need to do differently?



Focus 3:
Excellence is ensuring students know what 

they are learning and why

So that

students are motivated and engaged in their learning and the 

bigger picture of their subject.



The Wider Purpose…

➢Students need to understand where things fit into our curriculum 

and why they are placed there at that point - We are learning this / 
completing this now so that...”

➢"So that...."

➢Any real-world links?  This subject matters because….

➢Sharing and celebrating the alumni - where next for your 

subject? At A-level, you can… / In industry, this… / How do you 
think this applies to..





How do we develop our culture of excellence at Freddie’s?



History



Mathematics



Mathematics

•Write ordinary numbers in standard form

•Calculate the missing angles in isosceles triangles

•Estimate the answers to calculations by rounding to 1 significant figure

•Calculate a missing length in right angled triangles using Pythagoras' 

theorem.

•Solve equations with unknowns on both sides

Know how to:



Y9 Plants SoL Lesson 1 - Plant Organisation

Learning intention:  

How are plant leaves adapted for photosynthesis?

Science

Y9 Metals and Non-metals Lesson 1 - Classifying Materials

Learning intention 

Be able to classify materials/Recall the physical properties 

of metals and non-metals. 

✓

Know the physical properties of metals and non-metals 

and use them to classify materials.

?

✓



Display, Discuss and Revisit!

So that

students are motivated and engaged in their learning and the 

bigger picture of their subject.



Using your selected scheme as an example:

o Are learning intentions clear throughout your schemes, and 
consistent in content and style e.g. is it a statement or a question?

o As a faculty, when and how are the learning intentions used within 
lessons?

o Where are the opportunities to explore the wider purpose (real-
world links/post-16/sharing and celebrating alumni) with our 
students?

Discuss and Capture…



Focus 4:
Excellence is enabling students to produce 

excellent work
so that

students feel pride and can demonstrate 
what they have learnt. 



‘Models and worked examples help to 
provide cognitive support to pupils so that 

they can focus on applying what they 
have learnt…  They also allow students to 
see very clearly what your expectations 

are and allows you to 

set the bar high.’ 
Mark Enser



DESIRABLE DIFFICULTY



Share examples 

of excellence

Deconstruct HOW 

excellence was achieved

Re-build excellence





How do we deconstruct excellence? 

• Teacher ‘Think Alouds’ with use of visualisers to demonstrate the 
creation of excellence using metacognitive talk. I made that 
decision so that…

• Asking process questions: What was the process for achieving 
such high quality / excellence from this example?

• Asking what mistakes and revisions were probably part of the 
process in efforts to achieve excellence.

• Creating success criteria and being clear about how and when it 
will be shared. Do you construct this with students?



How do we develop our culture of excellence at Freddie’s?

Let’s watch…

Focus: How is excellence deconstructed? 





‘We’ before ‘YOU’

•  Guided practice via live modelling using teacher ‘think alouds’ – ‘What’s 
our next step? What vocabulary will we need to include? What if the 
question was…?’

• ‘Talk to write’ strategies to master the talk before committing to write;

• Paired write prior to independence to build confidence and encourage 

participation;

• Use of whiteboards to reduce panic zone before application to books.

• We might need ‘I’, ‘we’, ‘we’, ‘we’, ‘we’, ‘you’…

How do we rebuild excellence? 





‘You’– 

•  Are you providing enough time for independent application? 

•  Are students adequately prepared? 

•  If yes, insist an attempt be made. Embrace the ‘struggle zone’.

• If no, offer further scaffolds for targeted individuals e.g. one-to-

one dialogue, sentence stems, a longer ‘we’...

• Accountability. Why should they commit to doing this well? 

Return to learning intent and the wider purpose.

How do we rebuild excellence? 



When might guided practice be problematic or counterbalance 

what we are trying to achieve?



Important Considerations…

• Scaffolds must be removed eventually!

• ‘Spoon feeding’ could restrict and narrow thinking rather than inspire.  
It can lead to passivity.

• 'Struggle Zone' - It won’t work if the teacher is doing more 
cognitive work than the students. 

• 'Models don't replace knowledge' - there is no point modelling an 
exam answer if students haven’t got the knowledge to answer it.

Excellence is producing excellent work



Using your selected scheme as an example:

o Do you all agree on what excellence looks like and have standardised 

models used by all for this scheme?

o Do you have agreed processes for de-constructing then re-building  

excellence? ( I, We)

o Are you planning for enough time to enable the independent 'YOU’ 

stage?

Discuss and Capture…

So that they are empowered for independent excellence



Focus 5:
Excellence is knowing how to move 

learning forward and constantly getting 

better

So that

students are clear what their steps to excellence are.



1. Clear 
learning 

intentions and 
success criteria 

identify the 
‘goal state’

2. Well 
designed 
learning 
activities 
promote 
learning

3. Eliciting 
evidence of 
learning, the 
‘current state’

4. Providing 
feedback that 
move learning 

forward.

5. Time and 
opportunity to 
move from the 
‘current state’ 
to ‘goal state’

Excellent Feedback: 'A recipe for future action'



Eliciting evidence of learning to feedback on

Questioning.

• How good are the questions?

• How do we select respondents?

• How do we maximise the ratio of 

respondents?

• No opt out?

• Excellent work.

• Feedback on the you.

• Which pieces of work do you focus your 

feedback on? (Lit codes and follow up 

tasks)

• Is this clear across teams and on schemes?







• Asking and answering questions is a big part of what we do in this 

classroom.

• I will select students to answer – ‘Cold Call’ – so everyone must think.

• You will all have time to think, before the student is selected.

• ‘I don’t know’ is not an answer (However/best)

• ‘I don’t know, however my best guess is…’

• Wrong answers are okay, as long as you are trying.

• ‘Right is right’ – be precise and use correct terminology and expect there 

may be a follow up question.

Class guidelines





1. Design diagnostic 

questions.

2. Create diagnostic 

detractors

3. Use a range of 

formats.

4. Respond to the 

responses



1. What do you need to do more of?

2.  What do you need to do less of?

3.  What do you need to do differently?

• How do you select respondents?

• Does your questioning really elicit evidence of learning? (Does your 

instruction change as a result of the answers?) 

• How do you insist on a culture of no opt out? (More students thinking 

for longer and more responding)

Discuss and Capture…



Effective Feedback

‘Students are guided in their learning process and given the direction they need 
to reach the target or goal of the lesson’. (Tharby & Allison)

Dylan Wiliam:

“The fundamental principle of effective 

classroom feedback is that it should be more 

work for the recipient than the donor”



C. Providing feedback that moves learners forward.

1. The feedback cycle • Effective feedback is an integral part of the ‘feedback loop’.

• Without effective feedback, the students will not progress.

• “Feedback should be more work for the recipient than the donor” 

• Students must be given time to work on, and apply, their feedback

2. Ensuring the timing of 

feedback has the greatest 

impact on learning.

• Timing of feedback may be dependent on 3 things – The Task, The Pupil and The Class.

• A specified frequency for feedback can be counterproductive.

• Immediate feedback can prevent misconceptions.

• Delayed feedback can promote deeper learning.

3. Moving Learning Forward • “Feedback is a recipe for future action”

• Feedback on learning is more likely to be effective if it includes a focus on the task, subject, and/or self-regulation 

strategies

• Make time to utilise feedback

• Be aware of the different factors which may influence students’ use of feedback - Trust, confidence, motivation and working 

memory

• Prepare students to receive feedback – Build trust, discuss purpose, model use, be concise and focused & ensure understanding

4. Language of feedback • “Feedback should be more work for the recipient than the donor”

• Avoid ‘gender bias’ by ensuring an appropriate balance of positive and negative feedback 

• When using praise , make sure it is specific and linked to the task, subject or self-regulation

• Avoid using grades, but if they must be used then wait till the learning has stopped.

• Focus on correcting errors and reduce student mistakes by using the ‘Proofreading guidance’.

• Precise, learning-focused feedback will have a greater impact than managerial feedback.

5. Purposeful verbal feedback • Verbal feedback is a highly effective method, but is not the ‘easy’ alternative to written feedback.

• Target the feedback based on learning intentions and make sure there are clear, manageable, ‘action points’

• Use visualisers or video/audio recordings to exemplify feedback so it is not too abstract

• Whole Class Feedback (WCF) is a quick and effective method to provide regular feedback to the students.

6. Use purposeful, time 

efficient, written feedback

• We use the term ‘written feedback’ NOT marking.

• Written feedback should be appropriately timed, move learning forward and students should have opportunities 

to use it.

• Strategies such as live feedback (Using visualisers), coded feedback, ‘think like a teacher’ tasks & written comments

• Literacy feedback codes can highlight SPaG errors and can lead to literacy-focused ‘action points’.

7. Beware – feedback can lower 

performance.

• Feedback is not a magic potion which, once delivered, will solve all issues.

• Feedback can lower a student’s performance depending on their response and what the feedback indicates.

• Praise can increase motivation but can be difficult to maintain as sincere if this is the only feedback 

given.



'A recipe for future action'



'A recipe for future action'



'A recipe for future action'



'A recipe for future action'



'A recipe for future action'



'A recipe for future action'



Using your selected scheme as an example:

1. Student work.

Which student output do you focus on and what do we all do with regards these pieces? 

(Lit codes, feedback sheets, WCF?)

Students Reponses – what feedback tasks are completed and is time allocated for their 

completion? (Moving the learner forward not the piece of work)

Excellent Feedback: 'A recipe for future action'

Discuss and Capture…



Focus 6:
Excellence is knowing how to overcome 

barriers to learning and adapt to the needs 

of the students

So that

Students can make rapid progress in relation to their starting point.



“Instead of providing different activities for different 

learners, adaptive teaching advocates teaching the same 

lesson to all, by providing scaffolds to those who need 

additional initial support in order to access the same 

ambitious curriculum and meet the same high 

expectations.”

“Whereas traditional differentiation focused on 

individual learners or small groups of learners, 

adaptive teaching focuses on the whole class.”

Focus on the class as a whole, pitch it high and support students to access this

Adaptive Teaching



Needed for some but 

beneficial for all





“The management system of the brain.”



Executive functioning skill:

1. Planning

2. Organisation

3. Self Control

4. Task Initiation

5. Time management

6. Meta-cognition

7. Working memory

8. Attention

9. Flexibility

10. Perseverance

Which one do you struggle with most?



Executive functioning skill: What can you do to help?

(examples)

1. Planning Writing frames

2. Organisation Formula lists

3. Self Control Choices and actions

4. Task Initiation Sequence

5. Time management Timers

6. Meta-cognition Study skills

7. Working memory Chunking

8. Attention Countdowns

9. Flexibility Choices

10. Perseverance Success



Adaptive teaching: The Four verbs approach.



An easy reference guide.



How can we use adaptive teaching to 
ensure our curriculum is accessible to all 

children? 

Needed for some but beneficial for all



Discuss and Capture…



➢ Are the adaptive strategies reasonable and useful for your subjects?

➢ Are there further strategies that should be included?

Needed for some but beneficial for all

+

Discuss and Capture…



Teacher Efficacy - impact on 

student learning

'The research on teachers’ collective 

efficacy is consistent. With an effect 

size of 1.57, effective teacher 

teams have the power to accelerate 

student learning more than just 

about any other practice'.

AS EVIDENCED IN VISIBLE LEARNING: 

THE SEQUELBY JOHN HATTIE (2023)



Hattie

https://visible-learning.org/2018/03/collective-teacher-efficacy-hattie/


How do we develop our culture of 
Excellence at Freddie’s?

Excellence is achieved through.....

Focus 1: knowing your students

Focus 2: a 'Loving boot'

Focus 3: students clearly knowing what they are learning and why

Focus 4: producing excellent work

Focus 5: knowing how to move learning forward and constantly get better

Focus 6: knowing how to overcome barriers to learning and adapt to the needs 

of students

What are your agreed principles and how will you measure their impact 

so that we can prepare all of our students to thrive in the future?
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